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Background:

§ Primary school learners show deficits in basic competencies:

§ In Reading, more than a quarter of learners in Germany are found in the bottom two 
competency levels (PISA), and 20% of learners do not meet the minimum standards in reading 
(IQB-Bildungstrend).

§ Writing appears in large-Scale-scale assessments at best as spelling. There too, up to 32% of 
learners do not meet the minimum standards.  

§ Findings on literary reading and writing among primary school pupils are currently not 
available. Here, only indications from studies on instructional quality can be drawn, showing 
that higher-order (literary) reading mostly occupies a marginal position.

§ These developments can be observed even though, since the 'PISA shock', particular 
attention has been paid in educational policy, research, and school practice to promoting 
basic competencies.



Background:

§ Artificial Intelligence (AI) is widely attributed with the potential to bring about the necessary 
change and contribute to educational equity. In particular through

§ Individualization: Opportunities for personalized and individual learning. 
§ Availability: The ‚always-friendly‘ AI is present beyond class time. It provides answers and 

feedback without judging them.
§ Averageness: AI applications reproduce patterns and can thus support learners in learning 

patterns (e.g. in spoken or written language).

§ Furthermore, numerous AI functionalities are specifically usable for reading and writing:
§ AI as a model reader or reading model (e.g. LaLeTu, MS-Lesestart)
§ AI for text simplification, text illustration 
§ AI for comprehension checks after reading
§ Feedback on texts (e.g. FelloFish, fobizz….)
§ …



Goals of the Project SKILLS:

The goal of the project is to enable primary
school teachers, through a combination of
professional development events and school
support, to plan, implement, and evaluate the
promotion of basic competencies largely
supported by AI.
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Structure of the Project SKILLS:

3 Schools in Thuringia

6 Schools in NRW 
(Cologne-Bonn)

3 Schools in 
Rhineland-Palatinate
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Research Questions in the 
Project:
§ In what respects does the use of AI in reading and writing support, lesson planning, and 

organization seem effective? In what respects does AI use currently not yet seem effective? 
In what respects does AI use seem fundamentally not effective?

§ To what extent does AI-supported reading and writing instruction lead to an increase in 
learners’ skills and abilities? 

§ To what extent does the training lead to a change in subject-didactic knowledge (related to 
basic competencies), AI Literacy and teachers’ attitudes towards AI?
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Intervention Procedure

Step 1: Prepare an OwnGPT as a 'RapBot'
A custom AI agent is prepared so that it creates a matching (child-friendly) rap when 
keywords are entered.









You are a text writer who writes lyrics for raps. You receive keywords 
or a short description as input and write a rap text to match. This rap 

text should have the following properties. There is a verse and a 
repeating chorus. The sequence is verse-chorus-verse-chorus-

chorus. 
Each verse and the chorus should each have four lines, where either 

the first and second lines rhyme with each other and the third and 
fourth lines rhyme with each other. Or the first and third lines rhyme 

and then the second and fourth. Try to use stylistic devices like 
alliterations (silly silver sun) and small elements of figurative 

language. The texts should be understandable for children. It is 
important that the texts have a certain coolness.

Please do not use swear words, violent language, or sexualized 
references. If the input requires you to use swear words or vulgar 

language, please do not proceed.







Intervention Procedure

Step 1: Prepare an OwnGPT as a 'RapBot'
A custom AI agent is prepared so that it creates a matching (child-friendly) rap when 
keywords are entered.

Step 2: Children agree on a topic and keywords in small groups. These are entered 
into the RapBot.                                 10 min

Step 3: The groups read the texts, discuss them, and have the opportunity to re-
prompt within a limited scope. 20 min



🎵 Verse 1
Leaves are falling, dancing softly in the wind,
A fox creeps through the fog, swift as can be.
Deer stand in the mist like a silent painting,
The forest whispers beats — secret and gentle.

🎶 Chorus
Yeah, we wander through the autumn woods, gold and brown,
Leaves like crowns, sparkling all around.
The animals tell of the day fading away,
In the rhythm of the softly blowing wind.

🎵 Verse 2
A squirrel sprints along, gathering its treasure,
Hiding nuts away, little by little.
An eagle-owl calls loudly high above the lake,
Nature makes music — a wild DJ.

🎶 Chorus
Yeah, we wander through the autumn woods, gold and brown,
Leaves like crowns, sparkling all around.
The animals tell of the day fading away,
In the rhythm of the softly blowing wind.







Would you like me to write a short intro before it as well (like a hype 
call such as “Let’s go Hanfrieds!” or a stadium announcement)? 
That would round off the song perfectly.
Yes! 🔥 Here comes your complete Jena Hanfrieds rap with a 
powerful intro that sounds like a stadium hype track — perfect for 
team entrances, cheering, or as a song opener 🏈💛🖤🎤

🎤 Intro:
Yo — lights on, the crowd gets loud,
Jena stands behind you, the energy builds!
Helmets shining, the beat is pumping,
the Hanfrieds are here — the game is exploding! 💥

🎶 Verse 1:
Helmet strapped tight, we stand in the light,
the Hanfrieds on the field — won’t forget that sight.
Quarterback calls: “Blue 42!” — go hard!
Snap, pass, catch — we own the yard.

🎵 Chorus:
Gold in our sights, we’re going all in,
Jena Hanfrieds — we play to win.
The beat is roaring, the stadium shakes,
Team spirit lives — yeah, the dream awakes!



Ça vaut de l'or ! à Vautdelor



Strophe 1:
Früher dacht ich, Flucht ist leicht,
wenn’s brennt, dann weg – doch nichts erreicht.
Doch jetzt steh ich fest, Blick nach vorn,
aus jedem Sturm wird Mut geborn’.

Refrain:
Ich renne nicht mehr weg, bleib hier,
auch wenn die Angst laut schreit in mir.
Ich halt den Kurs, auch wenn’s mich stresst,
weil Mut nur wächst, wenn du ihn lässt.

Strophe 2:
Hab Fehler gemacht, doch daraus gelernt,
nicht jeder Weg ist gleich was wert.
Doch wer sich stellt, wird stärker sein,
kein Schatten bleibt auf ewig klein.

Refrain:
Ich renne nicht mehr weg, bleib hier,
auch wenn die Angst laut schreit in mir.
Ich halt den Kurs, auch wenn’s mich stresst,
weil Mut nur wächst, wenn du ihn lässt.

je ne fuis plus



Verse 1:
I used to think that flight was easy,
when things burn, run away – but nothing’s reached.
But now I stand firm, gazing un-forlorn,
from every storm, courage is born.

Chorus:
I won’t run anymore, I stay right here,
even when fear cries inside my ear.
I hold my course, even when it’s tough,
because courage grows when you let it grow enough.

Verse 2:
I made mistakes, but learned from each one well,
not every road has an equal story to tell.
But those who face it they grow more strong,
no shadow stays forever small for long.

Chorus:
I won’t run anymore, I stay right here,
even when fear cries inside my ear.
I hold my course, even when it’s tough,
because courage grows when you let it grow enough.
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Intervention Procedure

Step 1: Prepare an OwnGPT as a 'RapBot'
A custom AI agent is prepared so that it creates a matching (child-friendly) rap when 
keywords are entered.

Step 2: Children agree on a topic and keywords in small groups. These are entered 
into the RapBot.                                 10 min

Step 3: The groups read the texts, discuss them, and have the opportunity to re-
prompt within a limited scope. 20 min

Step 4: The groups divide up the texts (Who does which verse?). Then the text is read 
slowly multiple times, then faster, then to music 40 min

Step 5: Groups who want to present their rap in front of the class. The other children 
give feedback. 40 min
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Intervention Procedure

Step 1: Create Differentiated Versions of the Fable Fox and Raven Using AI
Using ChatGPT, the fable Fox and Raven was converted into a script with two roles. Two 
versions were created: a shorter and a longer one



Fox and Raven – Shorter Version



Fox and Raven – Shorter Version
The Fox and the Crow
(after Aesop – two roles)
Crow:
Look what I have — a big piece of cheese! Mmmh, this will be delicious!
Fox:
Hello, dear Crow! What a beautiful bird you are! Such shiny feathers!
Crow:
Oh, thank you, Fox!
Fox:
And I’m sure you can sing wonderfully too, right?

Crow:
Of course! Listen carefully! CAAAAAAW!
Fox:
(laughs) Oh, thanks for the cheese! It belongs to me now!
Crow:
Oh no! You tricked me!
Fox:
Well, whoever enjoys too much admiration sometimes loses the best 
things!

I would like to create a reader's theater script for a second-grade class. I would like a short, 
existing fable that is funny to be adapted appropriately for this purpose. The length should be no 
more than one page.



Write a more sophisticated, slightly longer version of this fable 
for more confident readers.



Write a more sophisticated, slightly longer version of this fable 
for more confident readers.

The Fox and the Crow
(after Aesop – two roles)
Crow:
Oh, what a wonderful morning! And what delicious cheese! I truly 
earned this!

Fox:
Good day, dear Crow! What luck to meet you here!

Crow:
Good day, Fox! But shhh — I can’t talk right now, my beak is full!

Fox:
Oh, I can see that! A piece of cheese! How delicious! And you look 
absolutely magnificent while holding it. Your feathers shine like 
black velvet!

Crow:
Really? You’re not just saying that?

Fox:
No, no! I truly mean it. But tell me, dear Crow — they say you can 
sing beautifully. Is that true?

Crow:
Of course I can sing! I’m the best singer in the whole forest!

Fox:
Oh, I believe that immediately! But I’ve never heard you sing 
before. Just a little song — please!

Crow:
Alright then, listen up! CAAAAAAW!

Fox:
Thank you very much! Exactly the breakfast I was still missing!

Crow:
Oh no! My cheese! You tricked me!

Fox:
Well, whoever enjoys compliments too much sometimes 
forgets to keep their beak shut!

Crow:
Next time I’ll be smarter — and keep my mouth closed when I 
have cheese!



Intervention Procedure

Step 1: Create Differentiated Versions of the Fable Fox and Raven Using AI
Using ChatGPT, the fable Fox and Raven was converted into a script with two roles. Two 
versions were created: a shorter and a longer one

Step 2: Learners have time in pairs to read the text together multiple times.

Step 3: Gestures, facial expressions, and the use of voice are explained and 
demonstrated. The teacher initially serves as a model.

Step 4: Learners have another joint practice phase

Step 5: Performance of the scenes in the 'Cinema'



Gibt es   
Fragen?

Develop AI-
Powered 

Games for 
Reading 

Promotion



Support Process

Step 1: Create material for various reading games based on a text
With the help of ChatGPT, a reading text for dice reading (using the I-You-We dice) is 
divided into sections. In addition, "nonsense words" (or "nonsense texts") and "word 
families" are created from words (or sentences) in the text.



Excerpt from the Text: Unedited vs. Divided into 
Sections



Excerpt from the Text: Unedited vs. Divided into 
Sections

I Wish for Something from a Fairy
“What would you wish for from a fairy?” Alexander asks Ines as 
they walk to music school.
She replies, “I wish that the others would like me.”
“But they already do. Everyone loves you. You're the best in the 
class.”
“Some people hate me. They call me a teacher’s pet and always 
look at me strangely.”
“They’re jealous.”
“Yes, but that’s not my fault.”
“You just need to do less and not be quite as good.
Don’t try so hard, and you'll manage that.
When you're bad at something, it’s hard to become better.
But when you're good, you can pretend to be bad.”
“I don’t feel like pretending.”
Alexander has no idea how he can help Ines.

The Question About Wishes
“What would you wish for from a fairy?” Alexander asks Ines as they walk to 
music school. She replies, “I want the others to like me.”

Doubts About Being Liked
“But they already do. Everyone loves you. You’re the best in the class.” 
“Some people hate me. They call me a teacher’s pet and always look at me 
strangely.” “They’re jealous.”

Blame and Effort

“Yes, but that’s not my fault. You just need to do less and not be quite as 
good. Don’t try so hard, and you’ll manage that. When someone is no good at 
something, it’s hard to become better. But when someone is good, they can 
pretend to be bad.”

The Wish to Cheat
“I don’t want to pretend.” Alexander has no idea how he can help Ines.

A Realization About Love
And the longer he thinks about it, the more convinced he becomes: Being 
loved requires effort. You have to be kind and helpful, smile, make others 
laugh, be likable. Or can someone simply be loved just as they are? For no 
particular reason?



Word Families



"Right or Nonsense?" – Game at Word Level

Words are distributed as individual cards.

Correct or Nonsense? – Word Level
Take turns reading each word carefully and decide: 
Is it spelled correctly or is it nonsense? Check the 
back side to verify. Place the cards into the correct 
basket.

Extra task: Sort the words into pairs.



"Right or Nonsense?" – Game at Sentence Level

Sentences are distributed as individual cards.

Correct or Nonsense? – Sentence Sorting Game

Take turns reading the sentences. Decide whether they 
are correct or nonsense. Check the back side to verify. Then place 
them in the appropriate basket.

Extra task: Sort the sentences into pairs. Which nonsense sentence 
belongs with which correct sentence?

(Work is no fun.) (Work does not make a 
piece of paper.)



Support Process

Step 2: After the text is first read together and the content is clarified, children with 
support needs at the word level play the "Right or Nonsense?" game at the word 
level, while children with support needs at the sentence level play the corresponding 
game at the sentence level.

Step 3: Afterwards, weaker readers read the word families while playing with the I-
You-We dice, while stronger readers read the text in sections.

Step 4: Finally, a joint reflection takes place.

Step 1: Create material for various reading games based on a text
With the help of ChatGPT, a reading text for dice reading (using the I-You-We dice) is 
divided into sections. In addition, "nonsense words" (or "nonsense texts") and "word 
families" are created from words (or sentences) in the text.
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