
Initiating, Supporting, and Evaluating the Writing Processes with AI
Initier, soutenir et évaluer les processus d'écriture avec l'IA
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Agenda
1. The students' perspective: the potential of AI as seen by learners                     

Le point de vue des élèves : le potentiel de l'IA vu par les apprenants

2. The Teachers' Perspective: AI in Writing Instruction                            
Le point de vue des enseignants : l'IA dans l'accompagnement à 
l'écriture

 - Analyzing writing tasks with AI
 - Analyser des tâches d'écriture à l'aide de l‘IA
 - Create writing assignments using AI
 - Créer des exercices d'écriture à l'aide de l'IA
 
3.     Conclusion
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The learners' perspective
Le point de vue des élèves

Speaker Name, Function



5

Two Perspectives on Writing / Deux points de vue sur l'écriture

Gerrit Helm

TASK ENVIRONMENT

THE WRITER‘S LONG 
TERM MEMORY

Knowledge of Topic 
Knowledge of Audience

Stored Writing Plans

WRITING ASSIGNMENT
Topic

Audience
Motivating Cues

TEXT
PRODUCED

SO FAR

TRANS-
LATING

REVIEWINGPLANNING

MONITOR

ORGANIZING

GOAL-
SETTINGGE

NE
RA

TI
NG

READING

EDITING

Writing can be viewed from two perspectives: first, from the perspective of the learners (the 
students), and second, from the perspective of the teachers.
On peut aborder l'écriture sous deux angles différents : d'une part, du point de vue des apprenants (les élèves) 
et, d'autre part, du point de vue des enseignants.

(Hayes / Flower 1980)  
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Potentials of AI for Planning
Generating / Génération d’idées

• AI can brainstorm ideas on a given topic, help writers overcome writer’s block, and provide diverse 
perspectives and relevant information.

• L’IA peut générer des idées sur un sujet donné, aider à surmonter le syndrome de la page blanche et offrir 
des perspectives variées.

Organizing / Organisation des idées
• AI can suggest logical structures for arguments — temporal, hierarchical, or thematic — and propose 

coherent outlines for a text.
• L’IA peut proposer des structures logiques — temporelles, hiérarchiques ou thématiques — et créer des 

plans cohérents.

Goal-Setting / Définition d’objectifs
• AI can help define writing criteria and genre-specific quality benchmarks against which writers can 

measure their text.
• L’IA peut aider à définir des critères rédactionnels et des repères de qualité spécifiques au genre textuel.
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et, d'autre part, du point de vue des enseignants.

The learners‘ perspective: 
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Potentials of AI for Translating
Text Formulation / Mise en texte

• AI can help transform planned ideas into coherent written language, reducing the cognitive load of 
simultaneously managing content, syntax, and genre conventions.

• L’IA peut aider à transformer les idées en un texte cohérent, réduisant la charge cognitive liée à la 
gestion simultanée du contenu, de la syntaxe et des conventions de genre.

Language Scaffolding / Étayage linguistique
• AI can provide vocabulary, sentence structures, and genre-specific models, supporting the shift from 

spoken to conceptually written language.
• L’IA peut fournir du vocabulaire, des structures phrastiques et des modèles de genre, facilitant le 

passage de l’oral à l’écrit conceptuel.

Working Memory Relief / Allègement de la mémoire de travail
• AI can retain the writing plan and text produced so far, freeing cognitive capacity for the complex task of 

formulating individual passages.
• L’IA peut conserver le plan rédactionnel et le texte déjà produit, libérant des ressources cognitives pour 

la formulation de chaque passage.
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Potentials of AI for Reviewing
Reading / Relecture

• AI can systematically analyze a draft against the original writing plan, identifying where the text deviates 
from intended goals or criteria.

• L’IA peut analyser un brouillon au regard du plan rédactionnel, repérant les écarts par rapport aux 
objectifs fixés.

Editing / Révision
• AI can suggest concrete revisions — correcting grammar, coherence, and style — while preserving the 

writer’s voice and intention.
• L’IA peut proposer des corrections de grammaire, de cohérence et de style, tout en préservant la voix et 

l’intention de l’auteur.

Triggering New Cycles / Déclenchement de nouveaux cycles
• AI feedback can prompt new Planning and Translating cycles, encouraging writers to rethink and 

restructure rather than merely correct surface errors.
• Le retour de l’IA peut initier de nouveaux cycles de planification et de mise en texte, incitant les 

rédacteurs à repenser et restructurer leur texte.
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Writing can be viewed from two perspectives: first, from the perspective of the learners (the 
students), and second, from the perspective of the teachers.
On peut aborder l'écriture sous deux angles différents : d'une part, du point de vue des apprenants (les élèves) 
et, d'autre part, du point de vue des enseignants.

The learners‘ perspective: 

(Hayes/Flower 1980) 
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Results taken from a student survey by Hackl (2024), 
(eigene grafische Aufbereitung)
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Results taken from a student survey by Hackl (2024), 
(eigene grafische Aufbereitung)
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Results from a student 
survey by Helm & Hesse 
(2024)

An empirical perspective / Une approche empirique



21

An empirical perspective / Une approche empirique

• The data presented can be described without hesitation as “old” or even “outdated,” 
yet current discourse also suggests that this trend is continuing.

• Les données présentées peuvent sans hésitation être qualifiées d’« anciennes », voire 
de « dépassées », mais les débats actuels laissent également entendre que cette 
tendance se poursuit.

• Doung and Chen (2025) report on their observations of 47 11th-grade students at the 
end of 2025:

• Doung / Chen (2025) rendent compte de l'observation de 47 élèves de 11e année à la 
fin de l'année 2025

 „Regarding writing stages, lower-level students asked the most questions during the Planning 
stage, averaging 36.1 inquiries, while higher-level students asked the most during the 
Translating stage, averaging 25.9 questions. […] In the Reviewing, higher-level students posed 
11.5 questions on average, compared to 9.9 for lower-level students. Specifically, both groups 
primarily sought feedback (R6), with higher-level students asking 5.2 questions and lower-level 
students 4.3.“ (Doung / Chen 2025, 416)
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In theory, AI applications offer potential for every stage of the writing process.
En théorie, les applications d'IA offrent des possibilités pour toutes les étapes du processus 
d'écriture.

In practice, however, it appears that learners primarily use AI for text planning (rather than for 
drafting and revising)
Dans la pratique, on constate toutefois que les apprenants utilisent principalement l'IA pour 
la planification du texte (et moins pour la rédaction et la révision)
 
à There are differences in detail between stronger and weaker learners.
à Il existe des différences de détail entre les élèves plus doués et ceux qui le sont moins.
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The teachers‘ perspective/ Le point de vue des enseignants

Preparing to Write            
(Pre-Writing)

Supporting the Writing 
(While-Writing)

Reviewing the Writing (Post-
Writing)

Writing Tasks      
(assessing and generating)

Feedback.           
(assessing student texts)

Providing Scaffolds    
(e.g., text procedures)
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Analyzing Writing Assignments
Analyse des tâches d'écriture

Speaker Name, Function
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An Exemplary Writing Task / Exemple de tâche d'écriture Write a newspaper article 
about "national minorities" 
in Europe after World War I, 
using a country of your 
choice as an example. 
Conduct your research 
using the internet or 
historical reference books.

Rédigez un article de journal 
sur les ‚minorités nationales‘ 
en Europe après la Première 
Guerre mondiale, en prenant 
un pays de votre choix comme 
exemple. Faites des 
recherches sur ce sujet en 
ligne ou dans des ouvrages 
d'histoire.
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An Exemplary Writing Task / Exemple de tâche d'écriture Write a newspaper article 
about "national minorities" 
in Europe after World War I, 
using a country of your 
choice as an example. 
Conduct your research 
using the internet or 
historical reference books.

Rédigez un article de journal 
sur les ‚minorités nationales‘ 
en Europe après la Première 
Guerre mondiale, en prenant 
un pays de votre choix comme 
exemple. Faites des 
recherches sur ce sujet en 
ligne ou dans des ouvrages 
d'histoire.

Analyze this writing assignment for the 8th 
grade. How would you rate its level of difficulty?

Analysez ce devoir d'écriture de niveau 8e. 
Comment évalueriez-vous son niveau de 

difficulté ?



Teaching/Learning Objective:
§ Assessment
§ Practice
§ Development
§ Reflection

Writing Conditions:
§ Individual or collaborative 

writing
§ Available writing time
§ Location (school, home)

Process Status:
§ Draft, sketch, concept
§ Final version / publication
§ Idea collection
§ Collection of (text type) 

features
§ Revision

Knowledge Sources:
1. Existing knowledge
2. Knowledge yet to be 

acquired
a. via external 

knowledge 
repositories

b. via creative 
processes

3. AI 'knowledge'

Function of Writing for Learning
§ Memorizing-preserving function
§ Communicative function
§ Epistemic function

§ Self-reflective function
§ Creative function
§ Documenting function

Writing Assignment
("Core Element")

Product Status:
§ Text type
§ Audience

(Baurmann / Pohl 2010; Becker-Mrotzek 2025)  
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An Exemplary Writing Task / Exemple de tâche d'écriture

Write a newspaper article 
about "national minorities" 
in Europe after World War I, 
using a country of your 
choice as an example. 
Conduct your research 
using the internet or 
historical reference books.

Rédigez un article de journal 
sur les ‚minorités nationales‘ 
en Europe après la Première 
Guerre mondiale, en prenant 
un pays de votre choix comme 
exemple. Faites des 
recherches sur ce sujet en 
ligne ou dans des ouvrages 
d'histoire.

Now, analyze this writing task using an AI prompt; to do so, use the pre-made 
prompts available on this website.

À présent, examinez cette tâche d'écriture à l'aide d'une invite générée par une 
IA. Utilisez les invites prédéfinies sur ce site web :
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www.kompass-lesen.de/promptportal
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Write a newspaper article 
about "national minorities" 
in Europe after World War I, 
using a country of your 
choice as an example. 
Conduct your research 
using the internet or 
historical reference books.

Rédigez un article de journal 
sur les ‚minorités nationales‘ 
en Europe après la Première 
Guerre mondiale, en prenant 
un pays de votre choix comme 
exemple. Faites des 
recherches sur ce sujet en 
ligne ou dans des ouvrages 
d'histoire.

Now, analyze this writing task using an AI prompt; to do so, use the pre-made 
prompts available on this website.

www.kompass-lesen.de/promptportal
À présent, examinez cette tâche d'écriture à l'aide d'une invite générée par une 

IA. Utilisez les invites prédéfinies sur ce site web
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Create Writing Assignments
Créer des tâches d'écriture

Speaker Name, Function



Create Writing Assignments
Créer des tâches d'écriture

Creating writing assignments that promote learning is part of a teacher’s daily routine.
La conception d'exercices d'écriture favorisant l'apprentissage fait partie du quotidien des 
enseignants.

At the same time, creating writing assignments is a challenge (at various levels).
Par ailleurs, la conception d'exercices d'écriture représente un défi (à différents niveaux).

Against this backdrop, a number of AI tools have already been released that allow users to 
have writing tasks generated, among other things.
Dans ce contexte, toute une série d'outils basés sur l'IA ont déjà été lancés, qui permettent 
notamment de générer des exercices d'écriture.



When AI designs a writing assignment...
Quand l'IA conçoit un exercice d'écriture...
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When AI designs a writing assignment...
Quand l'IA conçoit un exercice d'écriture...



(Bachmann / Becker-Mrotzek 2010, p. 195)

The text to be written must serve an identifiable function for the students; they must be able to 
recognize which communicative problem it is intended to address. Only when they know the purpose
and the audience of their text can they make meaningful decisions about structure, propositional 
content, and the selection of linguistic patterns and resources.

Le texte à rédiger doit remplir une fonction identifiable pour les élèves ; ceux-ci doivent être capables 
de déterminer quel problème de communication il est censé résoudre. Ce n’est qu’une fois qu’ils 
connaissent l’objectif et le public de leur texte qu’ils peuvent prendre des décisions éclairées 
concernant la structure, le contenu propositionnel et le choix des schémas et des ressources 
linguistiques.

Furthermore, the students must have the opportunity to acquire the necessary world knowledge, as 
well as relevant linguistic knowledge on a case-by-case basis, so that they know what they can and 
should write about.

De plus, les élèves doivent avoir la possibilité d'acquérir les connaissances générales nécessaires, 
ainsi que les compétences linguistiques pertinentes au cas par cas, afin de savoir sur quoi ils peuvent 
et doivent écrire.

Characteristics of Profiled Writing Tasks
Caractéristiques des tâches d'écriture profilées



(Bachmann / Becker-Mrotzek 2010, p. 195)

The students must be given the opportunity to compose their text within a context of social 
interaction. Embedded in a social situation, especially young learners can more easily overcome the 
distancing of the communicative situation.

Il faut donner aux élèves la possibilité de rédiger leur texte dans un contexte d'interaction sociale. 
Placés dans une situation sociale, les jeunes apprenants en particulier parviennent plus facilement à 
surmonter la distance inhérente à la situation de communication.

And finally, they must have the opportunity to verify the effect of their text on readers, just as they 
are accustomed to in oral communication (so-called “writing conferences” have become fairly 
established in this regard).

Enfin, ils doivent avoir la possibilité de vérifier l'effet de leur texte sur les lecteurs, tout comme ils en 
ont l'habitude dans la communication orale (les « conférences d'écriture » sont d'ailleurs désormais 
assez courantes à cet égard).

Characteristics of Profiled Writing Tasks
Caractéristiques des tâches d'écriture profilées



Context: Process description — 
crafting a hand puppet.

Participants: Two 2nd-grade classes

Procedure: Students were to write texts for writing tasks of varying 
profiling levels 

Key Findings:

1. Profiled writing tasks provoke early realizations of sophisticated 
functional-pragmatic writing skills

Impact of Profiled Writing Tasks
Impact des tâches d'écriture profilées



Context: Process description — 
crafting a hand puppet.

Participants: Two 2nd-grade classes

Procedure: Students were to write texts for writing tasks of varying 
profiling levels 

Key Findings:

2.     Profiled writing tasks promote the realization of basic   
        formal-basic and sophisticated functional-pragmatic   
        writing skills equally.

à While the texts become richer in content, there is also a 
decrease in spelling errors (à an increase had been expected)

 

Impact of Profiled Writing Tasks
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Context: Process description — 
crafting a hand puppet.

Participants: Two 2nd-grade classes

Procedure: Students were to write texts for writing tasks of varying 
profiling levels 

Key Findings:

3.     Profiled writing tasks are realized in relative  
        independence from one another. 

à The development of basic-formal writing skills (e.g., spelling) 
shows no significant correlation with the realization of 
sophisticated writing skills (at the level of text composition).

 

Impact of Profiled Writing Tasks
Impact des tâches d'écriture profilées



Context: Process description — 
crafting a hand puppet.

Participants: Two 2nd-grade classes

Procedure: Students were to write texts for writing tasks of varying 
profiling levels 

Key Findings:

4.     Profiled writing tasks appear to compensate for   
         personal characteristics to a certain degree. 

à Learners with different linguistic backgrounds show comparable 
(good) results in completing the writing tasks.

 

Impact of Profiled Writing Tasks
Impact des tâches d'écriture profilées



Limitations of Profiled Writing Tasks
Limitation des tâches d'écriture profilées

It is demanding to constantly devise (and create) a situation in which written communication 
truly fulfills an authentic function.
Il est difficile de concevoir (et de créer) constamment une situation dans laquelle la 
communication écrite remplit véritablement une fonction authentique.

Writing tasks are so often material-intensive.
Les tâches d'écriture sont si souvent gourmandes en matériel. 

Furthermore, it is challenging to provide learners with an opportunity to assess the impact of 
their text (on readers).
De plus, il est difficile d’offrir aux apprenants la possibilité d’évaluer l’impact de leur texte 
(sur les lecteurs).



(Bachmann / Becker-Mrotzek 2010, p. 195)

The text to be written must serve an identifiable function for the students; they must be able to 
recognize which communicative problem it is intended to address. Only when they know the purpose
and the audience of their text can they make meaningful decisions about structure, propositional 
content, and the selection of linguistic patterns and resources.

Furthermore, the students must have the opportunity to acquire the necessary world knowledge, as 
well as relevant linguistic knowledge on a case-by-case basis, so that they know what they can and 
should write about.

The students must be given the opportunity to compose their text within a context of social 
interaction. Embedded in a social situation, especially young learners can more easily overcome the 
distancing of the communicative situation.

And finally, they must have the opportunity to verify the effect of their text on readers, just as they 
are accustomed to in oral communication (so-called “writing conferences” have become fairly 
established in this regard).

Characteristics of Profiled Writing Tasks
Caractéristiques des tâches d'écriture profilées



Starting Point: Material-Based Argumentation (German Class 8-10) 

‘AI Idea’ My Idea
The class is to create their own TOP 10 
ranking clip for TikTok.  

The class first agrees on a category:
 
   - best books of 2025
   - best new series of 2025
   - most entertaining PC game
   - most helpful YouTuber
   ….

Then the learners each create their own 
list and write arguments for why each 
position on the list was assigned as it 
was.

Writing Situation: The Federal Agency for Civic Education (bpb) has 
announced a competition for students. The goal is to find out which 
YouTuber has a particularly positive influence on young people in 
Germany. Participants are asked to submit a written argumentation in 
which they explain which YouTuber, in their opinion, exerts this 
influence and why. The most convincing contributions will be published 
on the bpb website, and the winners will have the opportunity to 
participate in a media workshop.

Task Assignment: Write a written argumentation (approx. 500 words) in 
which you explain which YouTuber, in your opinion, has a particularly 
positive influence on young people. Support your choice with concrete 
examples from the YouTuber's content and explain how this content 
positively influences the lives of young people.

Profiled Writing Tasks with AI
Impact des tâches d'écriture profilées
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Profiled Writing Tasks with AI
Impact des tâches d'écriture profilées Draft Flyer for the bpb Competition

[Top center: Logo of the Federal Agency for Civic Education 
(bpb)]
[Large, bold headline:]
YouTuber Competition 2024
[Subtitle:]
Your Favorite YouTuber and Their Positive Influence
[Main text:]
Dear Students,
The Federal Agency for Civic Education (bpb) warmly 
invites you to take part in our competition! We are looking 
for YouTubers who have a particularly positive influence on 
young people in Germany.
Your Task:
Write a persuasive argument explaining why your favorite 
YouTuber has a positive influence on young people.
What You Can Win:
•Publication of your contribution on the bpb website
•Participation in an exclusive media workshop



Writing Assignment:

Imagine that you were participating 
in this award competition. Write a 
letter to the Federal Agency for Civic 
Education. In it, craft a compelling 
argument explaining why your 
favorite YouTuber should receive 
this prize.

Ultimately, as a class, we will 
collectively decide which YouTuber 
we consider to be the most suitable 
candidate.

Profiled Writing Tasks with AI
Impact des tâches d'écriture profilées



(Bachmann / Becker-Mrotzek 2010, p. 195)

The text to be written must serve an identifiable function for the students; they must be able to 
recognize which communicative problem it is intended to address. Only when they know the purpose
and the audience of their text can they make meaningful decisions about structure, propositional 
content, and the selection of linguistic patterns and resources.

Furthermore, the students must have the opportunity to acquire the necessary world knowledge, as 
well as relevant linguistic knowledge on a case-by-case basis, so that they know what they can and 
should write about.

The students must be given the opportunity to compose their text within a context of social 
interaction. Embedded in a social situation, especially young learners can more easily overcome the 
distancing of the communicative situation.

And finally, they must have the opportunity to verify the effect of their text on readers, just as they 
are accustomed to in oral communication (so-called “writing conferences” have become fairly 
established in this regard).

Characteristics of Profiled Writing Tasks
Caractéristiques des tâches d'écriture profilées



Characteristics of Profiled Writing Tasks
Caractéristiques des tâches d'écriture profilées

1. John Green
Channel: vlogbrothers, Crash Course
John Green is a bestselling author and 
educator who co-created the Crash 
Course series, covering topics like 
literature, history, and science. His vlogs 
often explore personal growth, mental 
health, and social issues, blending humor 
with deep reflections. Green’s content 
encourages viewers to think critically and 
engage with the world around them.

2. Liza Koshy
Channel: Liza Koshy
Liza Koshy is a comedian and actress 
known for her energetic sketches, 
vlogs, and challenges. Beyond 
entertainment, she uses her platform 
to discuss important topics like 
diversity, kindness, and mental well-
being. Her authentic and relatable 
style resonates with young audiences, 
inspiring them to embrace creativity 
and positivity.

3. Mark Rober
Channel: Mark Rober
Mark Rober, a former NASA engineer, 
creates videos that combine science, 
engineering, and fun. His projects—like 
building elaborate gadgets or explaining 
complex concepts in simple ways—
showcase the excitement of problem-
solving. Rober’s content is both 
educational and entertaining, making 
science accessible to everyone.

Please write three profiles of YouTubers who would be eligible 
for such an award.







(Bachmann / Becker-Mrotzek 2010, p. 195)

The text to be written must serve an identifiable function for the students; they must be able to 
recognize which communicative problem it is intended to address. Only when they know the purpose
and the audience of their text can they make meaningful decisions about structure, propositional 
content, and the selection of linguistic patterns and resources.

Furthermore, the students must have the opportunity to acquire the necessary world knowledge, as 
well as relevant linguistic knowledge on a case-by-case basis, so that they know what they can and 
should write about.

The students must be given the opportunity to compose their text within a context of social 
interaction. Embedded in a social situation, especially young learners can more easily overcome the 
distancing of the communicative situation.

And finally, they must have the opportunity to verify the effect of their text on readers, just as they 
are accustomed to in oral communication (so-called “writing conferences” have become fairly 
established in this regard).

Characteristics of Profiled Writing Tasks
Caractéristiques des tâches d'écriture profilées



Create your own profiled writing assignment
Créez votre propre devoir d'écriture

Use the prepared prompt to create your own writing task. Discuss with your 
neighbors how successful you think it is.

Utilisez le sujet proposé pour créer votre propre exercice d'écriture. Discutez-en 
avec vos voisins et donnez votre avis sur sa réussite.:
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www.kompass-lesen.de/promptportal



Create your own profiled writing assignment
Créez votre propre devoir d'écriture

Use the prepared prompt to create your own writing task. Discuss with your 
neighbors how successful you think it is.

www.kompass-lesen.de/promptportal

Utilisez le sujet proposé pour créer votre propre exercice d'écriture. Discutez-en 
avec vos voisins et donnez votre avis sur sa réussite.:
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Interim Conclusion 2
Bilan intermédiaire 2

Speaker Name, Function
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Interim Conclusion 2 / Bilan intermédiare 2 

Gerrit Helm

AI applications are certainly capable of analyzing and generating writing assignments —
perhaps at a higher level than less experienced teachers could achieve.
Les applications d'IA sont tout à fait capables d'analyser et de rédiger des travaux écrits, 
peut-être même à un niveau supérieur à celui d'enseignants moins expérimentés.

However, this is only possible if the AI is provided with appropriate criteria and the output is 
evaluated based on those criteria.
Cela n'est toutefois possible que si l'on fournit à l'IA des critères appropriés et que l'on évalue 
le résultat à l'aune de ces critères.

Therefore, it is particularly important for teachers (and prospective teachers) to be familiar 
with the relevant criteria so that they can assess and design writing assignments.
Il est donc essentiel que les enseignants (et les futurs enseignants) maîtrisent les critères 
pertinents afin de pouvoir évaluer et élaborer des exercices d'écriture.
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Overall Conclusion
Conclusion générale

Gerrit Helm
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Overall Conclusion

Gerrit Helm

AI applications have great potential to support every stage of the writing process.
Les applications d'IA offrent un formidable potentiel pour accompagner chaque étape du 
processus d'écriture.

However, it is unlikely that learners will be able to fully tap into this potential on their own.
Il est toutefois peu probable que les apprenants parviennent à exploiter pleinement ce potentiel 
par eux-mêmes.

Nor is it reasonable to assume that teachers (or prospective teachers) can harness and activate 
this potential (e.g., through simple prompts).
Il n'est pas non plus raisonnable de supposer que les enseignants (ou les futurs enseignants) 
puissent exploiter et stimuler ce potentiel (par exemple, à l'aide de simples suggestions).

Ultimately, successfully initiating, facilitating, and reviewing writing assignments with AI requires 
extensive knowledge of how to effectively prepare, facilitate, and review such assignments.
En fin de compte, pour réussir à mettre en place, animer et corriger des travaux d'écriture à l'aide 
de l'IA, il faut posséder une connaissance approfondie des méthodes permettant de préparer, 
d'animer et de corriger efficacement ce type de travaux.
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